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IB mission statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring
young people who help to create a better and more peaceful world through intercultural
understanding and respect. To this end the organization works with schools, governments and
international organizations to develop challenging programmes of international education
and rigorous assessment. These programmes encourage students across the world to
become active, compassionate and lifelong learners who understand that other people,
with their differences, can also be right.

MG MISSION STATEMENT

Matija Gubec International School empowers students to reach their full potential in a
supportive and challenging learning environment, preparing them to be confident, caring,
respectful and internationally-minded lifelong learners and global citizens ready to change
the world for the better.

Philosophy

Matija Gubec International School is committed to educating the whole child, in an
academically challenging, caring, and student-centred environment. We are committed to
creating optimal learning environments where all students are accepted for who they are,
valued for their strengths, appropriately challenged in their learning, encouraged fo reflect
on their learning, participate in learning decisions, and develop the aftributes of the learner
profile. We emphasize freedom of expression, independent thinking, and positive personal
values and qualities while maintaining a sense of responsibility to others through respect and
collaboration. The educational framework of Matija Gubec International School represents
the balance between learning processes and outcomes while promoting intercultural
understanding, cultural identity, and global citizenship.

Matija Gubec International School fosters an educational environment that meets individual
learning needs and supports the well-being of all students, ensuring that everyone has the
opportunity to prosper and succeed. We aim to provide all students, regardless of their
diverse cultural and linguistic backgrounds, abilities, or needs, with equal access to learning
opportunities in a supportive environment.

We offer a high-quality education based on the inquiry-based approach to teaching and
learning that stimulates lifelong learning, develops skills and globally relevant concepts,
generates good learning habits and promotes positive atfitudes. Using a broad, inquiry-based
curriculum, we emphasize literacy; written and oral communication; the creative process of
the arts and music; the acquisition and mastery of multiple languages; reasoning in the
sciences and mathematics; the pursuit of a physically active and healthy lifestyle; and
technology to enhance the learning and discovery process.

As they prepare to become engaged and responsible members of society, our students grow
into socially and morally responsible individuals, demonstrating understanding and respect for
others while actively serving their community. At Matija Gubec International School, we
enhance each student’s self-worth, confidence, and pride by providing programs that make
the most of our diverse intercultural school community.




ABOUT THE SCHOOL MATIJA GUBEC...

..since 1995 our school has organized classes in the English language for the children of
diplomats and business people from more than 30 countries around the world, which has established
the school as an international meeting place.

...in the year 2002, the first International primary school in Croatia was opened. The school
operates in accordance with the regulations from the regional office in Geneva, following the program
of the International Baccalaureate (IB) which is the most extensive infernational program, accepted in
more than hundred countries worldwide. Classes are organized according to the IB programme, for the
students from grades 5, 6, 7 and 8 (MYP O, 1, 2, 3).

...having introduced the education in the English language, we have become a part of Europe
and the world, while the opening of the first primary International school has secured us a place in the
chain of Infernational schools of the world.

..ABOUT THE IB PROGRAMME...

...the program extends over twelve years and is divided into three secfions. In our school, the
students begin their first educational period, the Primary Years Programme (PYP) and continue in the
second educational period, the Middle Years Programme (MYP) finishing the first three levels, with an
opportunity to continue their education in the IB secondary school, which issues the infernationally
recognized diploma after completing the entire program.

...the school has been given access to the Online Curriculum Cenfre which offers professional
services to all the international schools in the world and promotes the innovations in the education thus
connecting us with world education trends.

ABOUT THE CLASSES...

...teaching is given a holistic approach and is organised with the student in the focus
... the MYP organizes teaching and learning through eight subject groups:

1. Language and Literature - English/Croatian
2. Language Acquisition - English/Croatian/ German/French/Italian
3. Individuals and Societies - History, Geography
4. Sciences - General Science, Biology, Chemistry, Physics
5. Mathematics
6. Design - Product and Digital Design
7. Arts = Music, Visual Art, Theatre
8. Physical and Health Education

...the subject groups are connected through global contexts and key concepts

...apart from English, which is the language of instruction, Croatian, German, French, Italian and
Chinese are taught.

...through the area of Art (Music, Visual Art, Theatre), we promote the diversity of national
cultures, as well as the creativity of students (students write their own plays, design the costumes and
the scenery and act).

...class content is offen developed through student projects.

...the school offers numerous opftional subjects and extracurricular activities (Choir, Civic
Education, Extra Sport, Host Country Studies, Journalist Group, Piano, Religion, School Cooperative,
Stage Management, STEM Club and many others).
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... English Language Support (ESL) classes are offered for students whose level of English is not
sufficient to follow regular classes.

...the approach to learning sets high standards in the didactic and methodical shaping of the
classes which we realize through the IB professional development for teachers. language immersion
programs as well as the modern educational technologies which substantially fransform the process of
teaching and learning.

..the school places a special accent on promoting different cultures and developing
intercultural awareness, mutual cooperation and tolerance.

A FEW MORE WORDS ABOUT THE SCHOOL...

...the school is located within fifteen minutes from the downtown centre...

..it is a new and modern building with a spacious gym, athletic tracks as well as playgrounds for
volleyball, handball, basketball and tennis.

...we promote a healthy lifestyle by offering healthy food in our school restaurant (breakfast,
lunch, and snack). Two menus are offered to our students, one of them being suitable for vegetarians.
Halal certified food is available on request.

...the school’s staff is highly competent (University degree, Master, Ph.D.) and the teachers
regularly attend IB and other training courses and seminars. The school also has its own psychologist,
counsellor, social pedagogue, and speech and language therapist.

...the school organizes numerous cultural, public and humanitarian events (international
exhibitions, fairs, collaboration with the other international schools).

...welcomes the changes, works on ifs recognition and identity and is the recipient of the Best
Primary School Award by the City of Zagreb.




MIDDLE YEARS PROGRAMME MODEL

The MYP is designed for students aged 11 to 16. It provides a framework of learning that
encourages students to become creative, critical and reflective thinkers. The MYP emphasizes
intellectual challenge, encouraging students to make connections between their studies in fraditional
subjects and the real world. It fosters the development of skills for communication, intercultural
understanding and global engagement - essential qualities for young people who are becoming global

leaders.

The MYP:

© addresses holistically students' intellectual, social, emotional and physical well-being

© provides students opportunities to develop the knowledge, attitudes and skills they need in
order to manage complexity and take responsible action for the future

© ensures breadth and depth of understanding through study in eight subject groups

© requires the study of at least two languages (language of instruction and additional language
of choice) to support students in understanding their own cultures and those of others

© empowers students to participate in service within the community

© helps to prepare students for further education, the workplace

The first ring around the student at the cenfre
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1. Identities and relationships

2. Orientation in space and time

3. Personal and cultural expression
4. Scientific and technical innovation
5. Globalization and sustainability

6. Fairness and development

International Baccalaureate Organization 2024

The second ring describes some important outcomes of the programme:

* inquiry-based learning may result in student-initiated action, which may involve service within the
community — Service as Action

¢ the MYP culminates in the personal project (for students in MYP year 5) or the community project (for
students in MYP years 3 or 4)

The third ring describes the MYP’s broad and balanced curriculum:
¢ the MYP organizes teaching and learning through eight subject groups:
1. Language and Literature - English/Croatian
2. Language Acquisition - English/Croatian/ German/French/Italian
3. Individuals and Societies - History, Geography
4. Sciences - General Science, Biology, Chemistry, Physics
5. Mathematics
6. Design - Product and Digital Design
7. Arts — Music, Visual Art, Theatre
8. Physical and Health Education

that are connected through global contexts and key concepts.
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Fundamental concepts

@ Intercultural awareness

This concept is concerned with developing students’ attitudes, knowledge and skills as
they learn about their own and others’ social and nafional cultures. It not only fosters tolerance and
respect, but also leads to empathy and understanding. This is a cenfral idea in all IB programmes.
Developing intercultural awareness concerns everyone within the school.

Students will:
know and understand their own culfure and heritage
know and understand the cultures of others
strive fo overcome prejudice
be aware of the diversity of cultures in our school
appreciate/respect differences and similarities
understand that every human being is unique and precious regardless of his/her origins

FEFEEFE

% Holistic education

Holistic education in the MYP means developing the whole child by learning through
real-life contexts, discovering connections between subjects and the real world, and seeing how
different subjects complement each other.

+ Communication

The MYP stress the central importance of communication, verbal and non-verbal, as a
vehicle to redlize the aims of the programme. A good command of expression in all of its forms is
fundamental to learning. In most MYP subject groups, communication is a key objective and
assessment  criterion, as it supports understanding and allows student reflection and
expression.

COMMUNITY PROJECT

Community project is an independent project required for all MYP3 students in schools in which the MYP
finishes with year 3 of the programme. The Community Project is a major activity for MYP3 students in
year three of the MYP program at Matija Gubec International School.

The community project focuses on community and service, encouraging students to explore their right
and responsibility fo implement service as action in the community. As a consolidation of learning, the
community project engages in a sustained, in-depth inquiry leading to service as actionin the
community.

Community project:

= helps students to develop the attributes of the IB learner profile

= provides students with an essential opporfunity to demonstrate ATL skills developed through the
MYP

= fosters the development of independent, lifelong learners.

The community project is completed individually or in groups of a maximum of three students. The
choice of the topic for the project is made in consultation with an IB teacher who has the responsibility
for supervising the development of the project according to the Community project objectives and
assessment criteria published by IB. More details can be found in the Community Project Student
Handbook and Community Project Parent Handbook published on the school's website.




Approaches to Learning

The programme encourages the use of a variety of learning skills and teaching methodologies to
produce a challenging environment where students learn how to learn best in different contexts and
how to take responsibility for their own learning.
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Service as Action

The school programme develops a variety of opportunities for students’ involvement in
service in every year of the programme through the school-designated projects and
self-initiated service activities.

Service activities start in the classroom and extend beyond it, requiring the students to
take an active part in the communities in which they live. The emphasis is on
developing community awareness and concern, and the skills needed to make an
effective contribution to society.
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IB learner profile

IB learner profile is a set of characteristics that the students develop during the MYP Programme.
IB learners strive to be:

KNOWLEDGEABLE
We develop our
knowledge deeper
and with greater
understanding. We
apply our knowledge
to global, local and
personal situafions.

INQUIRERS

We are curious about the

way the world works and

ask intelligent questions in
order to find out more. We
enjoy learning and do our
best to understand. At the
end of each day, we think
“Did | ask a good question
today?”

OPEN-MINDED
We accept other points of
view and other people’s
beliefs and opinions. We
understand that other
people, even with ideas
we don't agree with,
could also still be rightll!

COMMUNICATORS
We communicate effectively
with the others, through a
range of different media and
with an appropriate and
understandable language.
We would like to educate the

world with what we have

learned, so that the others
can also make a

difference.

THINKERS
We take initiative in
solving our own
problems.

We connect the
things we have
learned to the world
around us.




MYP ASSESSMENT

Aims
Assessment in the MYP aims to:

e support and encourage student learning by providing feedback on the learning process

e inform, enhance and improve the feaching process

e provide opportunity for students to exhibit transfer of skills across disciplines, such as in
interdisciplinary unit assessments

e promote positive student attitudes towards learning

e promote a deep understanding of subject content by supporting students in their inquiries set in
real-world contexts

e promote the development of critical- and creative-thinking skills

e reflect the international-mindedness of the programme by allowing assessments to be set in a
variety of cultural and linguistic contexts

e support the holistic nature of the programme by including in its model principles that take
account of the development of the whole student

Assessment strategies

e observation - particularly useful when assessing some behaviours and skills

e selectedresponse - tests and quizzes

e open-ended tasks - allow teachers to present students with a stimulus and ask them fo
communicate an original response that could take many forms, such as a presentation, an
essay, a diagram or a solution to a problem

e performance - performance assessments can allow students to perform the learned skills and
show their understanding in real-world contexts and may take the form of a composition, a
research report, a presentation or a proposed solution

e process journals - reflection is an essential element of effective learning. The use of process
journals (required in some subject groups, such as the arts or design) can allow the teacher and
student fo communicate about the processes of learning, and can be used for meaningful and
purposeful reflection.

e portfolio assessment - portfolios can be used by students and teachers to record their learning
achievements and express their identity. Portfolios are useful ways to involve students in their
own learning and the assessment of that learning.

Assessment tasks

e compositions - musical, physical, artistic

e creation of solutions or products in response to problems

* es5ays

* examinations

e questionnaires

e investigations

e research

e performances

* presentations - verbal (oral or written), graphic (through various media)

Reporting student achievement

The school regularly informs parents about student achievement in all subjects throughout the school
year through several channels:

e e-Classbook
The e-Classbook is a digital record of student progress in all subjects, linked to MYP assessment

9




criteria. It includes formative assessment results, teacher comments, ATL skills development, and
final grades (based on MYP grade boundaries). Parents and students can access it with
enrolment login details. The e-Classbook also contains a logbook, coursework overview,
fimetable, calendar of summative assessments, afttendance records, teacher lists, and
information on school events, learning outside the classroom, the health care program, and
meeting minutes.

e Parentis’ Meetings
At least four meeftings are held each year. Parents receive information on the MYP programme,
curriculum, objectives, expectations, assessment, and student achievement from homeroom
tfeachers and the programme coordinator.

e Parent-Teacher Conferences
Teachers share assessment data openly, often with examples of student work. Parents can
meet subject feachers weekly during designated hours (listed on the school website) or by
appointment.

e Subject Reports and Report Cards
At the end of the first term, reports provide a cumulative "best-fit” judgment of student
achievement in all MYP subjects and interdisciplinary learning, based on assessment criteria.
End-of-year reports also include community projects (MYP3) and final subject grades. Students
additionally receive Final Report Cards in English and Croatian. The English IB Final Report shows
grades (1-7) for all subjects, interdisciplinary learning, and the community project (MYP3), plus
overall performance, extracurricular activities, absences, and a teacher’'s comment.

o Porifolio Student-Led Conferences
In these conferences, students lead discussions with their parents, reflecting on academic and
social growth. The focus is on student ownership of learning, accountability, and goal setting.
This process strengthens communication, self-evaluation, critical thinking, and self-confidence
while encouraging parents to actively support their child's progress.

During each subject course, a variety of tasks will be assessed, such as project work, class tests of
different types, coursework, group assignments, oral presentations, homework, essays, practical work,
demonstrations, and reports, according fo the specific subject criteria.

Students and parents are encouraged to contact teachers to discuss progress and achievements.
Students should feel free to request a meeting with any teacher and arrange the interview directly with
them. The grading system follows the IB 1-7 scale. MYP students’ work is internally assessed by teachers.
To be promoted fo the next academic year, students must not have a grade below 3 in any subject. If
a student receives a 1 or 2 in one or two subjects, they must attend extended classes to improve their
results. If they are still unable to reach the required level, they may take makeup exams in those
subjects. If a student receives a failing grade (1 or 2) in three or more subjects, or fails the makeup
exams, they will not be promoted and will need to repeat the same academic year.

CRITERION-RELATED ASSESSMENT

% The MYP identifies a set of objectives for each subject group which are described in terms of
what students should know, understand and be able to do. Each objective is aligned with its
corresponding assessment criterion. Assessment is criterion-related, based on four equally
weighted assessment criteria - all MYP subject groups have four assessment criteria.

% Each criterion has nine possible levels of achievement (0-8), divided into four bands that
generally represent limited (1-2); adequate (3-4); substantial (5-6); and excellent (7-8)
performance.

% Each band has its own unique descriptor, which teachers use to make "best-fit" judgments
about students’ progress and achievement. The descriptors concentrate on positive
achievement, although difficulty to achieve may be included in the description for the lower
levels. The skills required to achieve in each criterion become, developmentally appropriately,
more demanding in each year of the MYP programme.

x The teachers develop task-specific rubrics that gives very specific information on the expected
outcomes at each level of achievement. Sometimes all the criteria in the subject are applied to
a particular assessment task or project, but more often, one, two or three criteria apply.




% To determine a final grade, teachers need to total the final levels of achievement in each of
the criteria and then criterion levels totals are converted into a grade based on a scale of 1-7
(using the grade boundary table

MYP general grade descriptors

To arrive at a criterion levels total for each student, teachers add together the student's final
achievement levels in all criteria of the subject group. To determine final grades in each year of the
MYP, criterion levels are converted intfo a grade based on the MYP 1-7 scale using the grade boundary

guidelines table:

GRADE

BOUNDARY
GUIDELINES

DESCRIPTOR

GRADE 1
Very poor

Produces work of very limited quality. Conveys many significant
misunderstandings or lacks understanding of most concepts and contexts.
Very rarely demonstrates crifical or creative thinking. Very inflexible, rarely
using knowledge or skills.

GRADE 2
Poor

Produces work of limited quality. Expresses misunderstandings or significant
gaps in understanding for many conceptfs and contfexts. Infrequently
demonstrates critical or creative thinking. Generally inflexible in the use of
knowledge and skills, infrequently applying knowledge and skills.

GRADE 3
Mediocre

10-14

Produces work of an acceptable quality. Communicates basic
understanding of many concepts and contexts, with occasionally significant
misunderstandings or gaps. Begins to demonstrate some basic critical and
creative thinking. Is often inflexible in the use of knowledge and skills,
requiring support even in familiar classroom situations.

15-18

Produces good-quality work. Communicates basic understanding of most
concepts and contexts with few misunderstandings and minor gaps. Often
demonstrates basic critical and creative thinking. Uses knowledge and skills
with some flexibility in familiar classroom situations, but requires support in
unfamiliar situations.

GRADE 5
Good

19-23

Produces generally high-quality work. Communicates secure understanding
of concepts and contexts. Demonsirates critical and creative thinking,
sometimes with sophistication. Uses knowledge and skills in familiar classroom
and real-world situations and, with support, some unfamiliar real-world
situations.

GRADE 6
Very good

24 -27

Produces high-quality, occasionally innovative work. Communicates
extensive understanding of concepts and contfexts. Demonstrates critical
and creative thinking, frequently with sophistication. Uses knowledge and
skills in familiar and unfamiliar classroom and real-world situations, often with
independence.

GRADE 7
Excellent

28 - 32

Produces high-quality, frequently innovative work. Communicates
comprehensive, nuanced understanding of concepts and contexts.
Consistently demonstrates sophisticated critical and creative thinking.
Frequently fransfers knowledge and skills with independence and expertfise in
a variety of complex classroom and real-world situations.




INTERDISCIPLINARY LEARNING

Interdisciplinary teaching and learning build a connected curriculum that addresses the developmental
needs of students and prepares them for further academic study and life in an increasingly
interconnected world. The MYP uses concepts and contexts as starting points for meaningful integration
and transfer of knowledge across eight subject groups.

In the MYP interdisciplinary learning is defined as the process by which students come to understand
knowledge and ways of thinking from two or more disciplines or subject groups to create a new
integrated understanding and fo encourage broader perspectives on complex issues and deeper
levels of analysis and synthesis. Students demonstrate this by bringing together concepts, methods or
forms of communication to explain a phenomenon, solve a problem, create a product or raise a new
question in ways that would have been unlikely through a single discipline.

Interdisciplinary Understandings.
Koy Conenpts
Satement of inguiry

Summateer aasessment

Disclplinary grounding
Retated comoupt

Disciplinary grounding

Subject Obgectivevoreeria Related conte .

Conloen
Formative smessment

Subject Objectives/ctitenia
Contemy
Formanive asosement

In each year of the programme, MYP schools are responsible for engaging students in at least one
collaboratively planned interdisciplinary unit in order to integrate knowledge and skills from two or more
subject groups in an interdisciplinary manner.

The aims of interdisciplinary learning in the MYP are to:

e develop a deeper understanding of learning skills and apply them in meaningful contexts

e integrate conceptual learning, ways of knowing and methods of inquiring from multiple
disciplines

e inquire info compelling issues, ideas and challenges by creating products or explaining
phenomena

e reflect on and communicate understanding of the interdisciplinary learning process.

Students develop critical thinking and problem-solving skills in questions such as:

* Based on my previous learning, what do | know already about this topic?2

+  What effect does this knowledge have on what | have learned in my other subjects?

* How could the skills in this subject be applied to my understanding in another subject?

+  What new perspectives do | have, now that | have sfudied these subjects in combination with
one another?

+ Can uniting these subjects initiate change in the world?

Interdisciplinary assessment

Interdisciplinary connections are woven through every MYP subject but the students also engage in
Interdisciplinary Units that have learning objectives and formal assessment criteria:

Criterion A: Evaluating Criterion B: Synthesizing Criterion C: Reflecting
In order to address real-world and | In order to address real-world and | In order to address real-world and
contextual issues and ideas, students will | contextual issues and ideas, students will | contextual issues and ideas, students will
be able to: be able to: be able to:
e analyse disciplinary knowledge e create a product that e discuss the development of
e evaluate interdisciplinary communicates a purposeful their ~ own interdisciplinary
perspectives. interdisciplinary understanding learning
e justify how their product e discuss how
communicates interdisciplinary intferdisciplinary understanding
understanding enables action.

Students get one grade at the end of each interdisciplinary unit (for both subjects). Assigned grade is
placed on the IB report card, but not included in the GPA calculation.
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LIST OF TEACHERS AND SUBJECTS

SUBJECTS TEACHER’S MYPO MYP 1 MYP 2 MYP 3 REMARKS
NAME
\ LANGUAGE AND LITERATURE
English Gordana Jerki¢ 4 4 4 4
Croatian Jana Le3¢an 4 4 4 4

Xy Homeroom Teacher MYP3
Barbara Ci€¢mak

LANGUAGE ACQUISITION

English Olga Arneri 4 4 4 4
Marijana Bukvi¢

French 2 2 2 2
Branka Zubi¢

German Marina Matanovi¢ 2 2 2 2 Homeroom Teacher MYP2
Marevi¢

Barbara Cicmak
Croatian Janja LeScan 2 2 2 2

Italian Jelena Rimay 2 2 2 2

INDIVIDUALS AND SOCIETIES

History Indira Brajci¢ 2 2 2 2
Geography Magdalena 2 2 2 2
Gecek
DESIGN
Product Design Ivana Devernay
C|m|é 2 2 2 2 Homeroom Teacher MYP1
Linda Zeli¢
Digital Design Ivana Devernay
Cimic , 1 1 1 1 MYP Coordinator
Linda Zelic
SCIENCES
Biology Lana Brki¢ / / 2 2
General Science Lana Brki¢ 2 2 / /
Chemistry Lana Brki¢ / / 2 2
Physics Ana Tkalec / / 2 2
MATHEMATICS
Iva Lezeni¢ 4 4 4 4
Karlo Karadole
| ARTS
Music Patrik Medimurec 1 1 1 1
Visual Art Ivana Devernay 2 2 2 2
Cimi¢
Theatre Barbara Ci¢mak 2 2 2 2
Marina Matanovié
Marevic
PHYSICAL AND HEALTH EDUCATION
Marko Korbar 3 3 3 3 Homeroom Teacher MYPO




PARENT/SCHOOL COMMUNICATION

The school administration and teaching staff believe that close communication between the school
and parents is vital for the effective functioning of the school. If any problem arises or you need
additional information, please contact your homeroom teacher promptly. Addressing concerns early
ensures they are resolved effectively. Constructive collaboration between parents and the school is

highly valued.

A) PARENTS MEETINGS

Four parents’ meetings are planned for each school year. The first meeting, held during the first
week of school, will present the IB MYP programme model, school curriculum, attendance rules,
and school policies. Parents will be informed of the dates and agendas for the remaining three
plenary meetings throughout the year.

B) PARENTS’ HOURS

Parents can also meet with the teachers at a specific weekly conference hour, according to the
Parents’ Hours list that will be posted on the School web-site.

HOW CAN PARENTS HELP THEIR CHILDREN?

a.

Set up a homework area
free from distraction, well lit, with all necessary supplies handy.

Set up a homework routine
when and where it gets done.

Set homework priorities
actually, just make the point that homewaork is priority — before any other free time
activity.

Make reading a habit
Children will inevitably do what their parents do, not what their parents say.

Limit the screen time

Parents need to limit screen time because too much of it can harm children’s health,
reduce focus and learning, weaken social skills, and expose them to unsafe content,
while balanced use supports healthier and more active lives.

Talk to the teachers

Find out what your children are supposed to be learning. If you do not, you cannot
supervise. You might even be teaching them things at odds with what the teachers frying
fo do.

Encourage and motivate
but don't nag them to do their homework. It doesn’t work.

Supervise their work
but don't fall into the trap of doing their homework

Praise them to succeed
but don't over praise them for mediocre work.

May we add to this list,

© Check your children’s notebooks regularly to make sure that they are organised and neat
© Make sure your kids are well equipped with school necessities, such as school bag, pens,

pencils, eraser, glue, ruler, etc.

MET" Matija Gubec International School




CODE OF CONDUCT

Students are expected to conduct themselves in a manner that brings respect and honour to their
parents and the school. The classroom teacher will handle matters of discourtesy in the classroom.
Discourtesy outside the classroom will be referred to the homeroom teacher and the MYP
coordinator.

"0 Students are expected to come to school at the designated time (7:50 a.m.)
and not be late for classes.

‘- : : * Before entering the school, students are requested to turn off their mobile
r% : phones, smartwatches and other gadgets, and keep them in their bags.
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* Students have to wear slippers or indoor shoes at school.
* Students are expected to greet the teachers and elders whenever they meet them.

'Y. Students should stand up to greet their teachers at the beginning of class and whenever the teacher walks in
the classroom.

* Students must not leave the school building during the classes or breaks nor go to the shops during the breaks.
Students are not allowed to leave the school premises until they have completed all their scheduled classes,
including help classes and extracurricular activities. Students must not leave the classroom without the
teacher’s permission.

£

Students must not run in the hallways or on the stairs.

£

Students are expected to take care of the school property and other belongings. They must not write on the
desks or on the walls. They must never touch the fire extinguisher in fun. They are expected to keep the school
tidy and pick up litter at all times, whether they dropped it or not.

Students are expected to respect all fellow students, teachers and school personnel. They are expected to
display a positive attitude towards school life and contribute to a friendly class atmosphere.

Students must never use inappropriate language. Students are expected to be polite, kind, positive and silent
during classes.

Students must never bring dangerous items or any object likely to cause harm (such as knives, aerosols,
lighters) to school.

Students must not take anything that does not belong to them.

Pl e P P

If students feel unwell, they must inform their subject teacher. Parents will be contacted to pick them up.
Students are not allowed to go home alone. If someone other than a parent is coming, parents must send an
email to the homeroom teacher and subject teacher stating the full name of the person and their relationship to
the student (e.g., aunt, uncle).

"‘ Students are expected to try their best at all times and

treat others the way they want to be treated! Duri ng the ‘esson

© Students should stand up to greet the teacher at the

beginning of class and whenever the teacher walks in the
During breakfast/lunch/snack time classroom.

& Students are supposed to have breakfast, lunch and snack at the © If students have to wait to enter a classroom, they form a
determined time. line and wait quietly.
& Students are expected to show respect at all times towards the © Students must arrive punctually to the class.
kitchen staff and the teachers on duty. © Students must turn off their mobile phones.
& Students are not allowed to enter the cafeteria in jackets and © Students should take their place according to the seating
- plan created by the teacher as soon as they enter the
& Students are expected to finish their meals in the cafeteria and classroom. i
. . - © Students should come equipped to class.
are not permitted to eat in the hallways or during classes. X ) N
© Students should raise their hand in order to answer a

& Students must not bring their own food to cafeteria/no outside

food allowed. question and wait to be given permission to speak.

© Students should follow the instructions given by each
teacher concerning classroom tidiness, school material or
classroom equipment.

& Students should keep in mind table manners.
& Students must leave everything in order, return the tray and put

the chair back in place. © Equipment in the classroom (i.e. musical instruments,
%  Students on duty are responsible for wiping the tables. scientific instruments, computers...) should only be used
& Students are not allowed to bring outside food. under the teacher’s supervision.
After brea kfast/lunch/snack © Students must not leave the classroom without the
tiol teacher's permission.

o Students must wait for the teacher, form a line front of the

. . © Students should straighten their desks and chairs
cafeteria, and leave quietly as a group for the next lesson.

before leaving the classroom.




IN CASE OF MISCONDUCT

For unsatisfactory behaviour or unsatisfactory classroom attitude, the school has a system of penalties
according to the Croatian Education Law (Zakon o odgoju i obrazovanju u osnovnoj i srednjoj $koli) and
the School Statute.

STUDENT APPRECIATION

During and at the end of the school year, awards will be given to students for:
» excellent and outstanding academic performance

creative participation in curricular and extra-curricular activities
participation in school competitions
exercising polite, well-mannered behaviour which serves as a role model to other students.

YV V V

Awards may be given by the homeroom teacher, Class Teachers' Council or General Teachers' Council.

LOCKERS

Each student has their own locker to store school materials and shoes. Students should not bring
valuable personal property to school, as the school is not responsible for lost or damaged item:s.

MONEY AND VALUABLES

Students should not bring large sums of money or other valuables to school. The school does not take
responsibility for any lost or stolen personal property.

ABSENCES

As stated by the local Authority “Parents are responsible for ensuring that their child attends school
regularly”. Regular and punctual daily attendance is expected of all students. Records of the students’
daily attendance and lateness are maintained by the school and are reported in the final report card:
number of lessons absent (excused/unexcused). The parents have an insight into their child’s absences
through the e-Classbook.

In case of absence, parents are obliged fo write an excuse note if the absence is up to three days.
Longer absence requires a family physician’s excuse note. On the first day of absence, the parents
should notify the homeroom teacher about the reasons of absence and how long it is expected to be
(by phone or e-mail). The parents should send the excuse note to the homeroom teacher within two
days upon their child’s return to school. Upon their return to school the students are expected to catch
up and do the missed homework within the next few days.

Unexcused absences result in one of the following disciplinary actions:

» if the number of unexcused periods exceeds 0.5% of the total number of periods per school
year: written warning by the Homeroom Teacher

» if the number of unexcused periods exceeds 1% of the total number of periods per school year:
written reprimand by the Class Teachers' Council

» if the number of unexcused periods exceeds 1.5% of the total number of periods per school
year: written reprimand by the General Teachers' Council

» if the number of unexcused periods exceeds 2% of the total number of periods per school year:
the special treatment will be initiated by the school and social services.

SCHOOL HOLIDAYS

School holidays give the opportunity for all to rest and for some, to catch up subject contents that have
been missed. Since many of our students are foreign nationals, many travel to their native country for a
visit. We strongly recommend that parents and students think very carefully when extending these
weekly holidays because the students can fall behind in their studies very quickly. The students, who do
take extended holidays, are asked to cafch up immediately upon their return. Teachers will not be
responsible for the students falling behind.

Please note that a special permission has to be requested for a student to be granted leave. Your official
request in writing should be provided to:

a) the Homeroom Teacher to get permission for up to 3 day-absence
b) the Principal to get permission for up to 7 day-absence
c) the General Teachers’ Council to get permission for up to 15 or more days of absence

For the sake of the children’'s education such requests should be kept to an absolute minimum. Holidays
should be taken during school holiday periods.
MET" Matija Gubec International School




PUNCTUALITY

Students are expected to arrive at school by 7:50 at entrance "D". Classes start at 8:00 a.m., and
students must come to school on time. After entering the school, students should change into indoor
shoes and place their outdoor shoes in their lockers. Students who arrive late will not be permitted to
enter the classroom for that period. Late students must provide a parent's excuse note with a valid
reason for their tardiness. Parents of students who are regularly late will be contacted by the school.

EARLY RELEASE

When a student needs to leave school during class time (e.g., for a dental or medical appointment),
parents must inform the homeroom teacher and MYP coordinator in advance. In addition, parents
need to provide written permission that includes the following details:

e the date parents are giving permission for their child to leave the school

e the time their child will be leaving or returning
e thereason for their child's absence.

This rule is out of genuine concern for the children’s safety.

MONITORS

Each week, the homeroom teacher names two monitors. Their responsibilities are:

¥ to check the classroom before the beginning of the class, and report irregularities or damages
¥ clean the board
¥ report the missing students at the beginning of each class
¥ check the classroom after the class
FIELD TRIPS

Field trips are an interactive and engaging method of learning in environments outside the classroom.
Getting info the field brings lectures, labs, homework, and text readings to life. Field trips are invaluable
experiences, and the students should make every effort to take part. Since the field trips are an
extension of our classes, all school polices, rules and regulations are in effect during the field trips.

There are also numerous infegrated days/lessons to allow students to participate in different activities
such as community and service events, project presentations and cultural events.

CODE OF BEHAVIOUR FOR SCHOOL FIELD TRIPS

Students should be aware that at all times people judge them according fo their behaviour. This is of
particular importance on school outings. Students should:

© Dbe polite © not drink

© obey the set of school rules alcohol

© respond positively to commands © voice their

© not litter opinion but not

© notsmoke complain

© not disturb others © Dbe respectful of

© not shout others
© bekind, generous and helpful
© think of their safety and their

friends
STUDENT’S INSURANCE

The students are insured during school days, study visits, during physical education classes and on field
frips.
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DRESS CODE

Reflect Your Respect!

Schoolis a place of learning and culture. One way we can support children to respect this, is
fo ensure that the way they dress for school is appropriate.

e Clothing worn to school must be safe, practical and appropriate for the range of
activities students take part in during the school day. Natural fabrics are encouraged.
Clothing is expected to be clean, in good repair and be of respectable and safe
appropriate length.

e All students are expected to maintain the highest possible standards of personal
hygiene. This includes personal cleanliness, as well as wearing clean clothing.

e No students may wear dark glasses while inside the school building.

e No students will be allowed to wear clothing or jewellery which displays suggestive
slang or advertising (alcohol, drugs) or inappropriate language.

e Studenfts will not be allowed to wear torn, frayed, or cut clothing.

Hats

No students may wear hats or head coverings of any kind during a regular school day.

Tops

All fops must be an appropriate fit and covering the chest, with minimum sleeve length
covering shoulder. T-shirts must fully overlap or tuck in fo pants or skirt when standing. There
should be no skin showing between the boftom of the blouse and the top of pants or skirt
when arms are extended above the head. No students will be allowed to wear tank tops,
halter tops, fube tops or crop tops. Students may not wear fransparent tops without
adequate undergarments. No tops cut low in the front, back or side will be allowed.

Skirts and Dresses

Dresses must not be low cut and have minimum sleeves length covering the shoulder. Dresses
and skirts should be of modest length (no shorter than 7 cm from the top of the knee). Off-
the-shoulder dresses are not allowed.

Shorts

Students are allowed to wear shorts of modest length and appropriate material. Shorts should
be no shorter than 7 cm from the top of the knee. Silky or mesh athletic shorts, biking shorfs,
swim or board shorts, cut-offs or other inappropriate shorts will not be allowed.

Jewellery

Although discouraged, where jewellery is worn, it must not pose a danger or interfere with the
child's performance of school activifies.

Make-up

Make-up is not allowed as part of the school dress code.

Consequences for Breaching the Dress Code

Students who are in breach of the dress code will initially be given a warning. If the student
continues to breach the dress code after a warning, they may be asked to remedy the
sifuation immediately if able, put on an alternative garment if available and parents will be
notified.
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NON-GADGET
POLICY

" g Taking info consideration that the abundance of gadgetfs in our
lr'_j]r?("l ll students' lives harm their social and emotional well-being and
2 e & academic performance we have decided to infroduce a Non-
Gadget Policy at our school. Non-Gadget Policy aims at helping our

% students achieve a healthy academic balance, breaking excessive

online and video game habits, improving their communication with
the teachers and creating an environment for informal verbal
communication among the students during their breaks.

The following are the guidelines for mobile phones / electronic gadgets usage in the
school:

+ Before entering the school, the students are requested to turn off their mobile phones,
smartwatches and other gadgets, and keep them in their bags.

+ The students are not allowed to use their mobile phones and elecironic gadgets
during school hours and during breaks.

« Smart phones are only to be used in the classroom when directed by the teacher for
educational purposes.

+ The use of mobile phones without permission will be sanctioned with pedagogical
measures.

We kindly ask you to cooperate in the coordination and implementation of this Non-
Gadget Policy by reminding your child about this set of school rules and limiting their non-
classwork screen time at home.

We strongly believe that you will support the whole initiative that may hopefully help
our students replace tfechnology with more personal interactions.
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MYP STUDENT
PORTFOLIO

At Matija Gubec International School students must keep a student portfolio. Please read the
following information carefully.

What is a portfolio?

The portfolio is an essential part of the IB curriculum and allows you to show your
growth within a year. It is a collection of the pieces of work that you have chosen to keep,
reflect on and share with your parents. There will be 5 areas that are evident.

1) Learner Profile 3) Academic Progress

Reflect on your experiences in and outside of school and Reflect on your work in the MYP subject groups.

how these demonstrate the attributes of the IB Learner What are your strengths? What needs to be improved?
Profile

4) Approaches to Learning

2) Service Reflect on your skills in the essential areas of
Reflect on your efforts to improve the lives of others. Communication, Social, Self-management, Research and
This work may be in school or in the community at large. Thinking

5) Inquiry

Demonstrate the inquiry cycle across the curriculum
(Inquiry, Action, Reflection

Why do | keep a portfolio?
The portfolio will help you in three ways:

e vyou can reflect on your learning e you can share your
throughout the year accomplishments with your family

e you can organize the evidence of and others at the Student-Led
your work in a variety of areas Conference in June

What type of work do | put in my portfolio?

You may select class work, home learning assignments, journals, essays, artwork,
scripts/plays, design folders, brochures, stories, poems, research reports, maps, models,
projects, certificates you earn from participating, field trip photos. If the project is too large
to fit in your Portfolio, a photo may be attached to a paper that describes the project. Be
sure the date is on all your work and don’t forget to complete and attach the ATL Reflection
Form and IB Learner Profile Self-Assessment.

What is Portfolio Day?

Before the end of the school year, we will have a school wide Portfolio Day to celebrate and
reflect on our learning. You will choose your work to save from each class and write a
reflection on your work.
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When do | place work in my Portfolio?

You will select work on your own and put it in the personal binder. You will reflect on it
during assigned times in your homeroom and subject classes. Your portfolio will be reviewed
at least twice per semester in your homeroom classes.

Who will grade it?

You will self-assess your portfolio by using the student checklist at the end of the year. Your
homeroom teacher will also evaluate it as a requirement for completing the academic year.
Be sure that all required items listed below are included for each year.

Organization of the Portfolio

Table of contents:
1) Cover page
2) School mission statement (translate the mission statement in your mother tongue)
3) Personal page:
Who | am?

Write about yourself. Include a personal motto (it can be a thought/quote by somebody that influences you) and
your language profile.

4) Language Profile

5) Goal setting
(My personal goals for each semester)
6) Selected pieces of work organised by divider pages into 10 sections with 10 learner profile
attributes:
Make sure you include work from each subject!
Each piece of work selected for the portfolio should be accompanied by reflection, which are

available online:

7) ATL reflection
8) IB learner profile self-assessment

9) Evidence of my involvement in Service as Action
10) End-of-semester reflection forms
11) Portfolio checklist

We hope you will enjoy compiling your Portfolio. Remember, your portfolio is all about you
and your achievements throughout the year. Put in your best and take pride in doing your
Portfolio. Happy portfolio making!

You can find more details about portfolio in the “MYP Student Portfolio” section on
the School’s website.
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The library seeks to promote information literacy and encourages lifelong learning among teaching staff
and students.

The library staff accomplishes the mission by helping users to define their information needs and then select,

access, interpret and use information and ideas from a variety of sources, which reflect the multicultural
nature of our school community.

Helping our students develop a love of reading and an appreciation of literature is central to our
philosophy.

Our library is small but offers an array of resources to support and enhance the school's curriculum.

Students can borrow books from the school library or use resources in the reading room on daily basis.

The library is equipped with computers and internet access.

Policy of the Library

All students and teachers have the right to use the school library free of charge.

The library's visitors can use its book, magazines, newspapers and reference books.

Two books can be borrowed for the period of 15 days.

Encyclopaedias, lexicons, dictionaries, biography dictionaries, atlases, bibliographies and other
reference books can't be taken out.

Damaged or lost must be compensated for. The compensation is set by the librarian together
with the homeroom teacher.

The members are expected to protect the books and all other library resources from any
damage which includes highlighting, tearing out the pages, cutting out illustrations, staining
and so on.

The person who borrowed the book is also responsible for if.

No students can leave school until they have returned everything that has been borrowed.

There should be peace and quiet in the library at all fimes.

. Everybody has free access to all the books.

. Students are allowed to use the computers and internet only if they are given permission by the

librarian and only if the work is connected with the school tasks and programme.

Books and School Supplies

All textbooks, library books and magazines are available for students' use at no extra cost.
The school expects these materials to be treated with great care.
Textbooks should be covered with protective plastic or paper to ensure that they are protected.

The condition of the books when given out fo the students is noted and the school expects the
students to return their books in a similar condition.

If a book is heavily damaged or lost, the parents cover the cost to replace any damaged or lost
books.

The school fee includes the provision of any stationary that the teachers considers necessary for the
students and any equipment required for the study of the school subjects.

Students should provide their own writing accessories (pens, pencils, coloured pencils, rulers, scissors,
glue and eraser) and they are expected to be equipped with their own calculator and geometry set.
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EINGLISH ¢ CROATIAN

eachers: Gordana Jerki¢,
Janja Leséan, Barbara Ciéma
140 hours total

A brief outline of the English Language as the language of
instruction and Language and Literature subject group

English, as the language of insfruction and one of the two Languages and literature, is taught as a
compulsory subject during all years of the Middle Years Programme. The classes are divided into two levels. There are
four lessons of mainstream English per week (Language and literature) and four lessons of lower to intermediate
English, for students who are not native or near-native speakers of the language of instruction (Language
acquisition).

Students are provided with the course book for each of the MYP classes. The course books are combined
with the additional material used in the English classes, depending on the students' needs and their previous
knowledge of the language.

On the level of a “big idea”, the four key concepts, the twelve related concepts, and the six global
concepts, together with the Approaches to learning (ATL) are integrated info the English language curriculum
whenever possible.

LANGUAGE AND LITERATURE ASSESSMENT CRITERIA

Criterion A: Analysing

© identifying and explaining the content, context, language, structure, technique and style of
text(s) and the relationship among texts

© identifying and explaining the effects of the creator’s choices on an audience

© justifying opinions and ideas, using examples, explanations and terminology

© interpreting similarities and differences in features within and between genres and texts

Criterion B: Organizing
© employing organizational structures that serve the context and intention
®© organizing opinions and ideas in a coherent and logical manner
© using referencing and formatting tools to create a presentation style suitable to the context
and intention

Criterion C: Producing text
© producing texts that demonstrate thought, imagination and sensitivity, while exploring and
considering new perspectives and ideas arising from personal engagement with the
creative process
© making stylistic choices in terms of linguistic, literary and visual devices, demonstrating
awareness of impact on an audience
selecting relevant details and examples to develop ideas

Criterion D: Using language

using appropriate and varied vocabulary, sentence structures and forms of expression
writing and speaking in an appropriate register and style

using correct grammar, syntax and punctuation

spelling (alphabetic languages), write (character languages) and pronounce with
accuracy

using appropriate non-verbal communication techniques.

© 0000
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ASSESSMENT STRATEGIES

Speaking
% individual
x paired or group activities
% playing roles
% short dialogues by hearth
Writing
x formal writing
% short compositions
% descriptive writing
% reports
® personal response to a literary
or non-literary texts
Reading
% short texts in books
x home taking book
® global comprehension on book
*® intensive reading
Listening
% questions
®  short texts
®x poems
Comprehension
% questions or short texts
x questions and answers about everyday
life
*® short literary and non-literary texts
® global comprehension

ASSESSMENT

%X

AR AN XXX

X %X X %X

X %X X

informal in-class observation of student's behaviour
and comments

informal in-class observation of student's
contribution to group work

informal in-class observation of student's rephrasing,
gestures, pronunciation

informal in-class observation of student's reading for
fun and pleasure

written assignments

written book reports

students’ reading logs

language mini tests

quizzes

grammar tests

oral presentations — connected with research, short
speech, role-play, discussions

participations in class discussions

homework

comprehension tests

essays: narrative, creative, argumentative

long written assignments and short ones: letter,
invitation card, apology, dictation

written theory tests on literature

notebooks

approaches to learning - telling summaries,
retelling stories

projects and mini-projects

visual presentations: posters, mind-maps, graphic
organisers
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Teocher Marina Matanovié Teachers: Marijana Bukvié eacher: Branka Zubié

Olga Arneri

Teachers: Barbara Ciéma Teacher: Jelena Rimay|
Janja LeS¢an

70 hours total; English 140 hours total

AIMS

An overarching aim of teaching and learning languages is to enable the student to become a critical and
competent communicator.

gain proficiency in an additional language while supporting maintenance of their mother
tfongue and cultural heritage

develop arespect for, and understanding of, diverse linguistic and cultural heritages

develop the student’s communication skills necessary for further language learning, and for
study, work and leisure in a range of authentic contexts and for a variety of audiences and
purposes

enable the student to develop muliiliteracy skills through the use of a range of learning tools,
such as multimedia, in the various modes of communication

enable the student to develop an appreciation of a variety of literary and non-literary texts and
to develop critical and creative techniques for comprehension and construction of meaning
enable the student to recognize and use language as a vehicle of thought, reflection, self-
expression and learning in other subjects, and as a tool for enhancing literacy

enable the student to understand the natfure of language and the process of language
learning, which comprises the integration of linguistic, cultural and social components

offer insight into the cultural characteristics of the communities where the language is spoken
encourage an awareness and understanding of the perspectives of people from own and
other cultures, leading to involvement and action in own and other communities

foster curiosity, inquiry and a lifelong interest in, and enjoyment of, language learning

The aims of all MYP subjects state what a teacher may expect to teach and what a student may expect to
experience and learn. These aims, moreover, suggest how the student may be changed by the learning experience.

The Language acquisition is organized into six phases. The phases represent a developmental continuum of
additional language learning (language B).
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Six phases of lanauage learning

MYP language acquisition global proficiency table

Emergent communicator

Capable communicator

Proficient communicator

Phase Phase 2 Phase3 Phase 4 Phase 5 Phase 6
Emergent Emergent Capable 'Capable Proficient Proficient
communicators |communicators communicators communicators |communicators communicators
inphase 1 in phase 2 in phase 3 in phase 4 inphase 5 inphase 6
understand and |understand and 'understand and understand and |analyse specific |analyse and
respond to respond toa respondtoa respond to a information, evaluate the
simple authentic | variety of simple | variety of simple ' wide variety of |ideas, opinions |important
multimodal authentic and some simple and and attitudes  |information,
texts in multimodal complex some complex |presentedina | details and ideas
recognizable textsin authentic authentic variety of presented ina
formats. recognizable multimodal multimodal complex wide variety of
formats, texts. texts. authentic complex
multimodal authentic
texts. multimodal
texts.
They identify They identify They identify They identify They identify They identify
some explicit some explicit explicit and explicit and explicit and explicit and
information and implicit implicit implicit implicit implicit
{facts and/or information and |information and information and |information and |information and
opinions, can interpret can interpret can interpret can interpret can analyse and
feelings and and analyse and analyse and analyse and analyse evaluate
ideas) some some some conventions and | conventions and | conventions and
implicit conventions and | conventions and connectionsin | connections connections in
information connections connections thesetextsto  |effectivelyin these texts to
{supporting presented in presented in draw these textsto  |draw
details) and can |thesetextsto  thesetextsto conclusions. draw conclusions.
interpret some |draw draw conclusions.
basic conclusions. conclusions.
conventions and
connections
presented in
these texts to
draw
conclusions.
They They They | They They They
demonstrate demonstrate demonstrate demonstrate demonstrate demonstrate
their their their their their their
comprehension |comprehension comprehension comprehension |comprehension |comprehension
insimpleoral  |insimple short by producinga by producinga |byproducinga |byproducing a
and written oral and written | range of simple range of simple |range of range of
phrases using  |language using and some ‘and complex complex spoken |complex spoken
some simple simple modes. complex spoken spoken and and written and written
modes. and written written language using |language using
language using language using |complex modes. |complex modes.
simple and simple and
some complex | complex modes.
modes.
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Emergent communicator

Capable communicator

Proficient communicator

Phase Phase 2 Phase 3 Phase 4 Phase 5 Phase 6
They engage in |Theyengagein |Theyengagein Theyengagein Theyengagein |Theyengagein
simple simple some authentic iauthemic and |authenticand |authentic and
rehearsedand |rehearsedand |and 'spontaneous  |spontaneous  |spontaneous
some unrehearsed ispomanec)us ‘conversationto |conversationto |conversation to
unrehearsed exchangesto | conversationsto communicate |communicate |communicate
exchangesto |communicate |communicate | their their their
convey basic their I their ‘understanding |understanding, |understanding,
information on |understanding |understanding i_and opinions on |opinions and opinions and
everyday and opinions on |and opinions on top|cs of perspectives on |perspectives on
personal and in |everyday \everyday ‘everyday topics of topics of
some social personal and ' personal, social, | personal, social, |personal, personal,
topicsinavery (socialtopicsin | and in some ‘and global academicand |academic and
limited range of |range of familiar |topics of global ' significance ina |global global
familiar and some significancein | range of familiar | significance ina |significance in a
interpersonal  |unfamiliar irange of familiar | and unfamiliar |widerangeof |widerange of
situations. situations in Sand unfamiliar E_interpefsonal interpersonal interpersonal
interpersonal | situations in landincultural |and cultural and cultural
and cultural /interpersonal | contexts. contexts. contexts.
contexts. and cultural
contexts.
They They They They They They
communicate  |communicate all .communicate communicate all | communicate all | communicate all
some required |required ‘some required | the required required required
information, in  |information, information, | information information, information
recognizable organized in organized into a 'organizedinan |organized in an |organized
formats, with appropriate recognizable appropriate appropriate effectively in an
somesense of |formats, witha [format, with ‘formatwitha |formatwitha |appropriate
audienceand |clearsenseof |somesenseof Iclearsenseof |senseof format with a
purpose to suit |audience and !audience and audienceand jaudienceand |discerning sense
the context. purpose tosuit |purposetosuit | purpose tosuit |purpose, to suit |of register,
the context. the context. 'the context. the context. audience, and
for a variety of
purposes to suit
the context.

Middle Years Programme. Language Acquisition Guide, 2020, updated 2023

MEEE" Matija Gubec International School




LANGUAGE ACQUISITION OBJECTIVES

Listening

In order to reach the aims of language acquisition, as appropriate to the phase,

should be able to:
e idenfify explicit and implicit information
e analyse conventions
e analyse connections.

Reading

In order to reach the aims of language acquisition, as appropriate to the phase,

should be able to:
e idenftify explicit and implicit information
e analyse conventions
¢ analyse connections.

Speaking

In order to reach the aims of language acquisition, as appropriate to the phase,

should be able to:
= yse a wide range of vocabulary
= yse a wide range of grammatical structures generally accurately
= yse clear pronunciation and intonation in comprehensible manner
= communicate all the required information clearly and effectively.

Writing

In order to reach the aims of language acquisition, as appropriate to the phase,

should be able to:
= yse a wide range of vocabulary
= yse a wide range of grammatical structures generally accurately

students

students

students

students

= organise information effectively and coherently in an appropriate format using a wide

range of simple and some complex cohesive devices

= communicate all the required informatfion with a clear sense of audience and

purpose to suit the context-

LANGUAGE ACQUISITION ASSESSMENT CRITERIA

The following assessment criteria have been established by the IB for Language acquisition in
the MYP. All final assessment in all six phases of MYP Language acquisition must be based on

these assessment criteria.

Criterion A Listening Maximum 8
Criterion B Reading Maximum 8
Criterion C Speaking Maximum 8
Criterion D Writing Maximum 8
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THEATRE VISUAL ART MUSIC
Teachers: Barbara Cié¢ma Teacher: lvana Devernay Cimié Teacher: Patrik Medimurec
Marina Matanovié

Visual Art: 70 hours total; Theatre: 70 hours total; Music: 35 hours total

OBJECTIVES AND ASSESSMENT CRITERA

The aims and objectives address all dimensions of learning including: investigating,
developing, creating/performing and evaluating. These objectives relate directly to the
assessment criteria:

Criterion A:  Investigating Maximum 8
Criterion B: Developing Maximum 8
Criterion C:  Creating/Performing Maximum 8
Criterion D:  Evaluating Maximum 8
Investigating:

Students should be able to:
© investigate movements or genres in the chosen art disciplines, related to the

statement of inquiry
© critigue an artwork or performance from the chosen movements or genres

Developing:
Students should be able to:

© practically explore ideas to inform development of a final artwork or performance

© present a clear artistic intention for the final artwork or performance in line with the
statement of inquiry

Creating/Performing:
Students should be able to:

© create or performing an artwork

Evaluating:
Students should be able to:

© appraise their own artwork or performance
© reflect on their development as an artist.

ARTS KEY CONCEPTS

© Aesthetics © Communication
© Identity © Change
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INDIVIDUALS AND SOCIETIES

Course: MYP 0 1, 2 @m
m Teacher: Magdalena Gecek

,.\ 70 hours total

Aims:

+ appreciate human and environmental commonalities and diversity

+ understand the interactions and interdependence of individuals,
societies and the environment

+ understand how both environmental and human systems operate and
evolve

+ identify and develop concern for the well-being of human communities
and the natural environment

+ act asresponsible citizens of local and global communities

+ develop inquiry skills that lead towards conceptual understandings of
the relationships between individuals, societies and the environments in
which they live.

The course of geography deals with the main topics in social geography in MYP 1 and regional geography
(world’s continents, main regions and biggest countries) in MYP 2 and 3 with numerous local and global
examples. We learn about people and the world of today.

CONTENT

MYPO MYP 1 MYP 2 MYP 3

Our planet Earth Population Asia Europe — natural features
Geographical maps Settlements Africa Europe - population and

Relief of the Earth Resources America economy

Water on Earth Economy Australia and Regions and countries

Weather and climate polar regions of Europe

Soil and the living Croatia

world

INDIVIDUALS AND SOCIETIES ASSESSMENT CRITERIA:

A | Knowing and understanding - use a range of terminology
in context, demonstrate knowledge and understanding of subject-
specific content and concepts, through descriptions, explanations The student needs to have:

and examples ® a notebook

B Investﬁgaﬁnfg - f(larmglofi/chloose a fcleorI ?nd Locf:u”sed % an atlas (provided by school)
research question, explaining its relevance, formulate and follow -
an action plan to investigate a research question., use methods to : a textbook (when required)

collect and record relevant information writing and drawing

evaluate the process and results of the investigation, with equipment (pen, pencil,

guidance rubber, sharpener, at least five
C | Communicating - communicate information and ideas in a coloured pencils, ruler

way that is appropriate for the audience and purpose, structure x afolder

information and ideas according to the task instructions, create a
reference list and cite sources of information

D Thinking criiically = analyse concepts, issues, models, visual
representation and/or theories, summarize information to make
valid, well-supported arguments, analyse a range of sources/data
in terms of origin and purpose, recognizing value and limitations,
recognize different perspectives and explain their implications
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INDIVIDUALS AND SOCIETIES

Course: MYP 0, ﬁﬁ%ﬁﬂﬁﬁ

Teacher: Indira Brajc¢ié¢
70 hours total

Aims:
fo encourage and enable students to:

+ appreciate human and environmental commonalities and diversity
+ understand the interactions and interdependence of individuals, societies and the environment
+ understand how both environmental and human systems operate and evolve
+ identify and develop concern for the well-being of human communities and the natural environment
+ act asresponsible citizens of local and global communities
+ develop inquiry skills that lead towards conceptual understandings of the relationships between
individuals, societies and the environments in which they live.
Content:
MYPO MYP 1 MYP 2 MYP 3
History infroduction, Working as a Industrialisation, World War |,
First civilizations, historian, Middle Revolutions, Political systems.
Ancient Greeks, Ages, Arabs and National movements, World War ll,
Ancient Romans Islam, Renaissance Colonies and colonial Modern world
empires

INDIVIDUALS AND SOCIETIES ASSESSMENT CRITERIA

A | Knowing and understanding - use a range of terminology
in context, demonstrate knowledge and understanding of subject-
specific confent and concepts, through descriptions, explanations
and examples

B | Investigating - formulate/choose a clear and focused
research question, explaining its relevance, formulate and follow
an action plan to investigate a research question., use methods to
collect and record relevant information

evaluate the process and results of the investigation, with
guidance

C | Communicating - communicate information and ideas in a
way that is appropriate for the audience and purpose, structure
information and ideas according to the task instructions, create a
reference list and cite sources of information

D | Thinking critically — analyse concepts, issues, models, visual
representation and/or theories, summarize information to make
valid, well-supported arguments, analyse a range of sources/data
in terms of origin and purpose, recognizing value and limitations,
recognize different perspectives and explain theirimplications

Eauioment for work:

notebook for class notes, folder,
fextbook and fexts, pen, pencil,
rubber, sharpener, ruler and five
pencils in different colures

MET" Matija Gubec International School

Student’s responsibilities
1 All school and classroom rules
must be obeyed at all times.
2 Homework is due on the assigned
date.
3 If absent, it is your responsibility to
find out and make up assignments,
in class work, notes etc. from a
reliable classmate. If this is not
possible, come and see me before
or after class to receive the
necessary work. Do not see me
when the class period has begun.
The work must be made up within a
week of your return to class.
4 Class participation is important
and includes cooperation,
altentiveness, preparedness for
class, and respect for classmates.
5 Mobile phones are not to be used
during class.
6 Be prepared for class — books,
notebooks and assignments must
be with you when entering the
classroom.
7 Always act in a courteous and
polite manner.




&% SCIENCESINMYF

AIMS

MYP Sciences aim to provide a worthwhile educational experience for all students whether or not they
go on studying science beyond the MYP.

The aims of MYP sciences are to encourage and enable students to:

understand and appreciate science and its implications

consider science as a human endeavour with benefits and limitations

cultivate analytical, inquiring and flexible minds that pose questions, solve problems, construct
explanations and judge arguments

develop skills to design and perform investigations, evaluate evidence and reach conclusions
build an awareness of the need to effectively collaborate and communicate

apply language skills and knowledge in a variety of real-life contexts

develop sensitivity fowards the living and non-living environments

reflect on learning experiences and make informed choices.

ASSESSMENT:

Here is the list of the assessment fechniques used in MYP Sciences:
v' Written tasks which can be:

a) objective tests

b) essays

Investigations and Lab Reports

Project Posters and Presentations

Oral Presentations

ASANEN

SNANENENEN

ASENEN

MYP Science Criteria of Assessment

CRITERIA OF ASSESSMENT FOR BIOLOGY,
CHEMISTRY, GENERAL SCIENCE and PHYSICS

A Knowing and understanding: student's ability todescribe scientific knowledge, apply scientific knowledge and
understanding fo solve problems set in familiar and unfamiliar situations, analyse information to make
scientifically supported judgments.

B Inquiring and designing: student's ability fo describe a problem or question fo be tested by a scientific
investigation, outline a testable hypothesis and explain it using scienfific reasoning, describe how fo
manipulate the variables, and describe how data will be collected, design scientific investigations.

C Processing and evaluating: student’s ability to present collected and transformed data, interpret data and
describe results using scientific reasoning, discuss the validity of a hypothesis based on the outcome of the
scientific investigation, discuss the validity of the method, describe improvements or extensions fo the method

D Reflecting on the impacts of science: student’s ability to describe the ways in which science is applied and

used to address a specific problem or issue, discuss and analyse the various implications of using science and
its application in solving a specific problem or issue, apply scientific language effectively, document the work
of others and sources of information used
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WOGYIAG RN TIRNG XA CGS TEACHER; Lana Brkid

GRADE: MYP 0 L MYVPI

70 hours total

What is General Science?
65)

General science is a school subject
which has a little bit of biology, a little

bit of chemistry and a little bit of

physics. The students will have 65 twice

a week (2 hours each week).

What is the course about?
The course is about ecology, matter, Solar system, energy
and protecting the nature.

What is needed for my classes?
v student’s book
v' notebook
v pencil and other things for writing like eraser
v' 2 coloured pens: blue and red
v' 4 other coloured pens (other than blue and red, like green,
pink...)

Assessment:
v' 4 written tests during the school year ( 2 in each term)
v' oral presentation every month
v’ 3 essays
v' 2-3 research projects with lab-reports
v' some of the homework is also graded
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SUBJECT: BIOLOGY TEACHER; Lana Brkic

GRADE: MYP 2L MYVP 3

70 hours total

What is Biology?

It is a science which studies life.
It deals with different shapes and kinds
of life. The students will have biology

twice a week (2 hours each week).

What is the course about?

In MYP 2 it is about cells, In MYP 3 it is dedicated to
evolution, animals and plants. the research of human body.

What is needed for my classes?
v' student's book
v' notebook
v' pencil and other things for writing like eraser
v' 2 coloured pens: blue and red
v' 4 other coloured pens (other than blue and red, like green,
pink...)

Assessment:
v" 4 written tests during the school year (2 in each term)
v' oral presentation every month
v’ 3 essays
v’ 2-3 research projects with lab-reports
v' some of the homework is also graded
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SUBJECT: CHEMISTRY TEACHER; Lana Brkic

GRADE: MYVP 2L MYVP 3

70 hours total

What is CHEMISTRY?

It is a science which studies
matter and changes of matter in the
nature. The students will have

chemistry twice a week (2 hours each

week).

What is the course about?

In MYP 2 it is about atoms, In MYP 3 it is dedicated to the
matter, elements and their beautiful world of  organic
compounds. chemistry. (Deals with the
compounds inside human body!)

What is needed for my classes?

v' student's book

v' notebook

v' pencil and other things for writing like eraser

v' 2 coloured pens: blue and red

v' 4 other coloured pens (other than blue and red, like green,

pink...)

Assessment:
v' 4 written tests during the school year ( 2 in each term)
v' oral presentation every month
v’ 3 essays
v’ 2-3 research projects with lab-reports
v' some of the homework is also graded
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HELP CHEMISTRY MYP 2 eI MYP 3

TEACHER: Lana Brki¢

H
1
R
WHY? WHEN?
v' If you don't understand v Once a week
something v' It is not mandatory
v' If you are a MYP 3 student and (unless recommended by
you have never studied the teacher)

chemistry before

v' If you want to revise before
the fest

v' If you were not at school

What do you need for help classes?
v' schoolwork notebook

v' notebook for help classes
v lot of will and concentration

REMEMBER: Your problems with chemistry can be solved at
schoolll
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SUBIECT: PHYSICS TEACHER; Ana Tkalec

GRADE: MYP 2eT MYP 3

What is PHYSICS?

It is not only the science about the laws of
nature; it is present-day equivalent of what used to
be called natural philosophy, from which most of

our modern sciences arose.

What is the course about?

In MYP 2 we study physical In MYP 3 we set the bodies and
bodies, put them in space and particles in motion, producing
time and let them influence each electricity and waves. Studying
other. Work, energy and power light waves, we open the door
are the result. between physics and philosophy.

What is needed for Physics classes?
v' student's book
v' one notebook (A4-squared)
v' pencil, sharpener, eraser
v ruler and triangle
v" 4 coloured pens
v folder
v" calculator

Assessment:
v' written tests during the school year
v' projects (scientific research or application)
v' oral presentations
v lab reports and essays
v' notebooks are also graded
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WELCOME TO/TTHE MY DIESIGIN

eachers: Linda Zelié
Ivana Devernay Cimié

Product & Digital Design

105 hours total

The knowledge, skills and atfitudes that student develop in MYP Design courses provide a meaningful
foundation for further study and help students to prepare for:
© careers in fashion, food, graphic, industrial, instructional, multimedia, product, publications,

video game and web design

© architecture
© education
© rolesin engineering, manufacturing, advertising and media industries
© project management among others
AIMS:
W encourage students to enjoy the W develop an appreciation of the
design process and to develop an impact of design innovations for life,
appreciation of its elegance and global society and environments
power W appreciate  past,  present  and
W develop knowledge, understanding emerging design within  cultural,
and skills from different disciplines to political, social, historical and
design and create solutions to environmental contexts
problems using the design cycle w develop respect for others’
W use and apply technology effectively viewpoints and appreciate
as a means to access, process and alternative solutions to problems
communicate |Qformoflon, model W act with integrity and honesty, and
and create solutions, and to solve o= . .
take responsibility for their own action

problems - . .
developing effective working
practice

Inquiring and
analysing

The DESIGN CYCLE model represents the MYP design
methodology of how designers develop products.

The process is divided into 4 stages:
1. Ingquiring and analysing

2. Developing ideas

3. Creating the solution

4. Evaluating.

*

MYP Design Cycle
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Design Bssessment Criteria
FOUR EQUALLY WEIGHTED ASSESSMENT CRITERIA
Here is 3 brief explanation of each criterion:

Wheat is Inguiring and andlygsing?

~

- explain and justify the need for a solution to a A
problem for a specified client/target audience

- consfruct a research plan, which states and
prioritizes the primary and secondary research
needed to develop a solutfion to the problem

- analyse a group of similar products that inspire a
solutfion to the problem

- develop a design brief which summarizes the
analysis of relevant research ‘ ‘
P

Whet is Developing ideas?

\/

- develop a design specification which

outlines the success criteria for the design of

a solution based on the data collected - - -

B - present a range of feasible design ideas Whet is Greuimg the solvtion?

which can be correctly interpreted by others

- present the chosen design and outline the - construct a logical plan, which outlines the C
reasons for its selection . efficient use of time and resources, sufficient

- develop accurate planning for peers to be able to follow to create the

drawings/diagrams and outline the
requirements for the creation of the chosen
solution

solution

- demonstrate excellent technical skills when
making the solution

- follow the plan to create the solution, which
functions as intended

- explain changes made fo the chosen
design and the plan when making the

‘ solution
OO

Wheat is Evaleating? D

- describe detailed and relevant testing ’
methods, which generate accurate data, to
measure the success of the solution

- explain the success of the solution against
the design specification

- describe how the solution could be
improved

- describe the impact of the solution on the
client/target audience

D

9
=2

Eauipoment needed for Desian classes:

% an A4-lined notebook

®  asmall notebook for the process journal

®  graph paper A4

x  writing equipment: a pen, a pencil, an eraser, a
sharpener, coloured pencils

x drawing equipment: two friangles, a ruler, a

compass and a protractor
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RRMSICAL AND HEALTH EDUCATION

eacher: Marko Korba

AIMS

use inquiry to explore physical and health education concepts

participate effectively in a variety of contexts
understand the value of physical activity
achieve and maintain a healthy lifestyle
collaborate and communicate effectively

105 hours total

build positive relationships and demonstrate social responsibility

reflect on their learning experience

ASSESSMENT

Assessment should:

provide information about student’s leaming

guide lesson planning

improve teaching and learning
empower teachers and students
engage students and their own
learning

LR R R R J

Types of assessment

Formative

B during the teaching and learning
E  involvement of students in their learning
B feedback and guidance for

improvement

E  identfification of learning objectives to
students

B sharing of assessment criteria  with
students

B reflection and self — assessment
B promotion of peer — assessment

Summative

e occurs at the end of a unit, term, year

e  measures what sftudents know and can do

e involves making a referenced based
judgment about student performance

e  provides generally grade or numeric value

CRITERIA OF ASSESSMENT

Knowing and understanding

Students are expected to describe physical health education
factual, procedural and conceptual knowledge, apply physical
and health education knowledge fo explain issues and solve
problems set in familiar and unfamiliar situations and apply
physical and health terminology effectively to communicate
understanding.

Planning for performance

Students are expected fo outline goals to enhance performance,
design and explain a plan for improving physical performance
and health.

Applying and performing

Students are expected to demonstrate and apply a range of skills
and fechniques, demonstrate and apply a range of strategies and
movement concepts, analyse and apply information to perform
effectively.

Reflecting and improving performance

Students are expected fo describe and demonstrate strategies to
enhance interpersonal skills, explain the effectiveness of a plan
based on the outcome, explain and evaluate performance.

Forms of assessment
Informal Formal
observations E presentations
classroom tests E field works
dialogs E role plays
essays, directed E practical works
teacher conversations E student

self-assessment
examinations
F video-audio recording

performance tasks
interviews and
conferencing
investigations

# M
[ ]

The Assessment Cycle

Analysis
of
evidence

feedback to
students

Collecting
evidence

Formative
Cassessment

) O

Adjustment of
teaching

Summative

Making judgement
Grading

Reporting
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Teachers: Iva Lezenié
Karlo Karadole

140 hours total

Teaching and learning through inquiry

The MYP sfructures sustained inquiry in mathematics by developing conceptual understanding in global contexts.
Teachers and students develop a statement of inquiry and use inquiry questions fo explore the subject. Through
their inquiry, students develop specific interdisciplinary and disciplinary approaches to learning.

Key concepts represent big ideas that are relevant both within and across disciplines and subjects. Inquiry into key

concepts can facilitate connections between and among. The key concepts contributed by the study of
mathematics are form, logic and relationships.

AIMS

The aims of MYP mathematics are to encourage and enable students to:

W enjoy mathematics, develop curiosity and begin to appreciate ifs elegance and power

W develop an understanding of the principles and nature of mathematics

W communicate clearly and confidently in a variety of contexts

W develop logical, critical and creative thinking

W develop confidence, perseverance, and independence in mathematical thinking and problem-solving
W develop powers of generalization and abstraction

W apply and transfer skills to a wide range of real-life situations, other areas of knowledge and future

developments
W appreciate how developments in technology and mathematics have influenced each other

W appreciate the moral, social and ethical implications arising from the work of mathematicians and the

applications of mathematics

W appreciate the international dimension in mathematics through an awareness of the universality of

mathematics and its multicultural and historical perspectives
W appreciate the confribution of mathematics to other areas of knowledge
W develop the knowledge, skills and aftitudes necessary to pursue further studies in mathematics

W develop the ability to reflect critically upon their own work and the work of others.

MLy Matija Gubec International School




OBJECTIVES AND ASSESSMENT CRITERIA

The objectives of MYP mathematics encompass the factual, conceptual, procedural and metacognitive
dimensions of knowledge. These objectives reflect the knowledge, skills and attitudes that students need in order
to use mathematics in a variety of contexts (including real-life situations), perform investigations and communicate

mathematics clearly.

A. Knowing and understanding:

This objective assesses the extent to which students
can select and apply mathematics to solve
problems in both familiar and unfamiliar situations in
a variety of contexts.

In order to reach the aims of mathematics, students
should be able fo:

© select appropriate mathematics when
solving problems in both familiar and
unfamiliar situations

© apply the selected mathematics successfully
when solving problems

© solve problems correctly in a variety of
contexts.
©

B. Investigating patterns

Working through investigations encourages students
to become risk-takers, inquirers and critical thinkers.
The ability fo inquire is invaluable in the MYP and
contributes to lifelong learning.

In order to reach the aims of mathematics, students
should be able to:

© select and apply mathematical problem-
solving techniques to discover complex
patterns

© describe patterns as relationships and/or
general rules consistent with findings

© verify and justify relationships abd/or
general rules.

C. Communicating

Students are expected to use appropriate
mathematical language and different forms of
representation when communicating mathematical
ideas, reasoning and findings, both orally and in
writing. In order to reach the aims of mathematics,
students should be able to:

© wuse appropriate mathematical language

(notation, symbols and terminology) in both
oral and written explanations

© use appropriate forms of mathematical
representation to present information

© move Dbetween different forms of
mathematical representation

© communicate complete, coherent and
concise mathematical lines of reasoning

© organize information using a logical
structure.

D. Applying mathematics in real-life contexts

Students are expected to ftransfer theoretical
mathematical knowledge into real-world situations
and apply appropriate problem-solving strategies,
draw valid conclusions and reflect upon their results.

In order to reach the aims of mathematics, students
should be able to:

© identify relevant elements of authentic real-
life situations

© iselect appropriate mathematical strategies
when solving authentic real-life situations

© apply the selected mathematical strategies
successfully to reach a solutfion

© explain the degree of accuracy of a
solutfion

© explain whether a solution makes sense in
the context of the real-life situation
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Gontent

Content

LR R R R

Set of natural numbers
Divisibility of natural numbers
Plane geometry

Fractions

Decimal numbers

L B R R R

Fractions

Triangle

Integers

Rational numbers

Linear equations with one unknown
Quadrilateral

LA R R B R N

LR R

Rectangular co-ordinate system

Ratio

Proportions and inverse proportions
Percentages, Data analysis, Probability
Polygons

Similar triangles

System of linear equations in two variables:
Method of substitution

Method of the opposite coefficients
Linear function

Line in co-ordinate plane

Circle and circumference

LR R R R R R R

Squaring

Extracting root

Powers

Pythagoras's theorem

Real numbers

Motion geometry and tessellation
Sets of points in a space

3-D shapes
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During the lecture period

# The student should maintain a notebook that includes any relevant information
presented in the lesson. For example, any formulas, definitions or strategies should be
written in the notebook for quick and easy reference in future problem sets. Especially
important are bold (red) words and sentences.

# The notebook should be maintained daily in an organised manner.

After the lecture

The student should work the practice problems first to make sure that he/she has
grasped the basic concepts discussed in that lesson.

Then she/he should do her/his homework since the homework contains similar problems
to those that have been practised during the lecture and doing homework is the main
tool for students learning.

If the student can’t do her/his homework, she/he should first return to the lesson or
lessons relevant to that problem in order to gain further insight.

After reviewing the lesson, if the student is still having problems, she/he should then seek
parent or teacher assistance.

It is important that the student develop an individual problem-solving strategy.

The students should copy the problem, write legibly, and show all of her/his work. The
student should attempt to solve the problem using clear, logical steps. The steps that a
student uses to solve the problem should be evident in her/his solution.

¥ #* #

Test

The student should write legibly and in organised manner, precisely showing each step
taken to determine the answer.

It is important for the students to show all work so that understanding and strategy can
be analysed.

Cood luc¥"
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INFORMATION. RULES AND STRATEGIES

During the lesson

& Be punctuadl
@ Be organized for class, equipped and ready to work:

Materials needed for Mathematics classes:

# 1 squared notebook (A4) for schoolwork
# 1 notebook without lines (A4) for geometry
# 2 notebooks (A4) for homework
# pencil
# coloured pens
# sharpener
# eraser
# drawing instfruments which includes friangle set, compass and profractor
@ Students should take their places according to the seating plan created by the teacher as soon
as they enter the classroom
@ Students must turn off their cellular phones
@ Students should raise their hands in order to answer a question and wait to be asked for their
opinion
@ Participate actively:
# Be sure you understand — ask questions!!!
# If you happen to have problems in understanding, say it!!!
# Don't talk or stand up without permission — raise your hand!
# Copy everything from the blackboard - it helps at home (be orderly)
# Be concenfrated yourself and don't disturb other students
@® If you were absent, copy from someone else
© Do your homework on regular basis
@ If you were absent, do missing homework within next few days
@ Students should follow the instructions given by the teacher concerning classroom tidiness,
school material or teacher’s equipment.
©® Equipmentin the classroom (i.e. computers, scientific instruments...) should only be used under
a teacher’s specific instructions
@® The student should maintain a notebook that includes any relevant information presented in the
lesson. For example, any formulas, definitions or strategies should be written in the notebook for
quick and easy reference in future problem sets. Especially important are bold (red) words and
sentences
@® The notebook should be written legibly and in an organised manner, precisely showing each

step taken to determine the answer
@ Use the possibility of additional lessons whenever you want to improve your understanding,
knowledge or skills

YOUR TEACHERS WISH YOU AN
INTERESTING AND SUCCESSFUL
SCHOOL YEAR!
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